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School: Grantown Grammar School                                                                           August 2014 
 

Our School Priorities 
 
 

 
OUR IMPROVEMENT PROJECTS 

I = Implemented    C = continued  E=evaluated 

What difference will we make? 

 

Year 1 2014-15 Year 2 2015-16 Year 3 2016-17 

How well do young people learn and achieve?   
(Authority Priorities) 
Improve the quality of assessment for learning           
Improve the quality of assessment of learning 
 

1.1 (Imp in performance) and 2.1 (Learners’ 
experiences) 
 
School Priorities from S+Q  – 1, 2, 3, 5 

 
 
 
 
 
 
 
 

Continue to improve the 
quality of feedback to 
learners. 
 
Continue to develop and 
improve tracking, 
monitoring and sharing 
progress across the school. 
 

   
Pupils, parents and teachers will know: 

 Where they are 

 Where they want to be 
 How to get there 

How well does the school support young people to develop and learn?   
(Authority Priorities) 
Ensure pupils receive a coherent and progressive curriculum from 3-18    
Support the development of new Qualifications and ensure learner pathways lead to positive destinations   
Supporting schools to meet the needs of all learners through universal and targeted support 
1.11 
5.1 (Curriculum) and 5.3 (Meeting Learners needs) 
 
 
 

School Priorities from S + Q – 1, 3, 4,  5 
 
 
 
 
 
 

Develop the role of Tutor as 
the Key Adult to support 
learners. 
 
Continue to develop the 
curriculum to ensure 
appropriate pathways and 
transition from BGE to the 
Senior Phase and beyond.  
 
Continue to develop literacy 
and numeracy to ensure 
progression from primary 
school. 
 

  All learners are supported through regular dialogue with a 
Key Adult who is aware of their learning needs. 
 

 
High quality feedback and effective tracking and 
monitoring will support transition to the Senior Phase and 
beyond.  
 
 
 
Learners will experience a coherent and progressive 
curriculum in literacy and numeracy from 3 to 18 
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How well does the school improve the quality of its work? 
(Authority Priorities) 
Continue to develop, and ensure  impact of self-evaluation systems 
Develop leadership capacity and provide a strategy for supporting Headteachers 
 

5.9 (Self Evaluation) 
 
 

School Priorities from S+Q – 1 

 
 
 
 

Further develop a 
culture and associated 
systems that fully 
utilise qualitative self-
evaluation with the 
focus on improving 
outcomes for all 
learners 

  Teachers will confidently engage with self-evaluation 

systems and recognise the links to PRD 

 

Evidence gathered through self-evaluation will be used 

more effectively to prioritise areas for improvement in 

classroom practice to improve learning. 

 

Procedures for school self-evaluation, improvement 

planning and PRD will be integrated, robust and 

manageable, and lead to a positive impact on classroom 

practice. 

 
Additional Priorities 

Government initiatives:  1+2 languages (2+1 Gaelic), PE target Early, Years Collaborative 
Using systems and processes: GLOW and MIS training 
 
 
 

School Priorities from S+Q – 1 
 
 
 
 
 
 

Develop the use of 
SEEMIS to maximise its 
potential to support 
learning 

  The MIS system will become an integrated part of the 

work of the school and used effectively to support 

learning and monitor and track progress. 
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In depth action plan 
Date started: August 2014 

 
Development project title: Continue to improve the quality of feedback to learners 

 

Linked to QIs:  1.1, 2.1 
 

 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

Self-evaluation highlighted the quality of feedback on learning to be variable across the school with pockets of very good practice.  While good feedback Is 
regularly given to pupils by teachers, it is often verbal, or is not in a form that is accessible to support learning or recognise progress.  Feedback from pupils about 
their own learning is seldom used, though there are some examples of very good practice emerging.  Where target setting is used with pupils, these targets are 
often not revisited.  The introduction of profiling has highlighted that the majority of pupils do not recognise their achievement in subject learning, though this has 
improved where planners have been used to note key aspects of learning.  A good start has been made through in-house CPD to focus on feedback to improve 
learning.   

Looking outwards: 

Opportunities for action research by teachers, positive experiences of schools which have developed ‘teacher learning communities,  introduction of PRD and 
Professional Update.  Links between quality feedback from teachers and role of key adult to support learning needs.  

Looking Forwards: 

Pupils will regularly engage in meaningful dialogue about their own learning with teachers, key adult and parents. Learners will be actively involved in target 
setting and be able to recognise and record their own achievement.  Pupils, parents and teachers will know, where they are, here they want to be and how to get 
there.   
 

 
Criteria for success 
Self-evaluation shows that quality feedback on learning is more consistent across the school.  Pupils are better able to recognise and reflect on their learning and 

achievements.  Pupils provide feedback on their learning and are actively involved in decision making and target setting on a regular basis.   
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What are we going to do and when 
Quality feedback (and what it looks like in GGS) will continue to be the focus of CPD through collegiate time 
(2x2 hour sessions).   
 
Teacher learning communities to be established to support development of quality feedback to support 
teacher PRD.  Lunchtime or twilight sessions. 
 
Departments to focus on establishing consistent approaches to improving the quality of feedback to and from 
pupils  
 
Individual teachers to focus on evaluating and improving the quality of feedback in their own classrooms 
through action research and/or Direct observation from peers. 
 
Direct Observation as part of school self-evaluation of classroom practice will focus on feedback  

 

Who will do this? 
SMT supported by F Thom (+ staff group) 
 
 
Open to all teachers, led by staff volunteers 
 
 
Principal Teachers with involvement of all 
departmental staff (DEPT ACTION PLAN) 
 
All teachers  
 
 
SMT and PTs (peer observers) 

 
Monitoring and evaluation procedures (evidence of success)  
 (How are we going to do this and when?) 
 (How will you measure improvement) 
(What is your starting point?) 
 
Pupil Survey 
 
Direct Observation  

 
Pupil Focus Groups 

 

Who will do this? 
 
 
 
SMT 
 
SMT and PTs 
 
SMT and PTs 

 
Expected Resource Needs 

 Friday Staff Meetings x 2 (Collegiate Time) 

 INSET day time 

 Departmental Meeting time 

 Lunchtime Twilight sessions 

 
Ongoing review/evaluation 
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In depth action plan 
Date started: September 2014 

 
Development project title: Continue to develop and improve tracking, monitoring and sharing progress across the 
school. 

Linked to QIs:  1.1, 2.1 
 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

Increased use of SOSCA data by SMT and some PTs to support class organisation, learning, target setting and evaluation. 

Positive feedback from parents about improved reporting with good examples of information which provides clear information on targets and what learners need 
to do to improve.  Interim summary reports on progress were introduced in session 2013-14.  Development work to maximise the potential of e1 to support 
tracking and monitoring of attainment as well as wider achievement and issues affecting learning led to a sound basis for early intervention to support pupils.  
Pupil involvement in profiling from S1 to S3. 

Parents evenings well attended by parents with positive feedback. 

 

Looking outwards: 

Progression Frameworks and Significant Aspects of Learning 

Key Adult in other schools take a lead role in using monitoring and tracking data to engage in regular dialogue with pupils about learning 

Looking Forwards: 

Approaches to tracking and monitoring in the school will be revisited in line with the limitations of the new SEEMIS MIS system. 

Teachers will reflect on their own practice with respect to the significant of key aspects of learning, the use of feedback on learning and how this links to tracking 
and monitoring at individual, department and whole school level. 

Learners will be clear about what good learning looks like and will be more involved in tracking and monitoring their own learning through target setting, self 
assessment and reflection.  Profiles will continue to develop and support post school transition whether this be to employment or further/higher education.  
Learners will know how well they are doing and what they need to do to improve. 

Tracking and monitoring data will be used in conjunction with other quantitative data to inform school self-evaluation and teacher PRD. 
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Criteria for success 
Planners (or other forms of learning logs) show evidence that pupils are getting regular feedback which allows them to reflect on their learning and recognise 
achievement.  Pupils engage in learner conversations with key adult base on learning logs and tracking data.  
Evidence that the above is feeding into Profiles which are built on regularly making reference to skills development in classes.  
Expectations for tracking and monitoring at teacher, department and whole school level will be clearly defined. 
Tracking and monitoring information is used alongside INSIGHT and SOCSA to inform departmental and school self-evaluation. 

 

 

What are we going to do and when 
Increase expectations of teachers to ensure that Planners (or other form of learning log) are used regularly to 
record targets and significant achievements. 
Provide clear expectations of staff (teachers, key adults, PTs and SMT) for the use of tracking and monitoring 
in SEEMIS in line with HC Policy and previous work in tracking in E1. 
Establish expectations for profiles when new GLOW profiles available, build in to IT lessons and Tuesday pm 
programme 
 

Who will do this? 
SMT/PTs (CMG lead) 
 
SMT (RR lead) 
 
SMT + DMC/DR (DMC lead) 

 
Monitoring and evaluation procedures (evidence of success)  
 (How are we going to do this and when?) 
 (How will you measure improvement) 
(What is your starting point?) 
Spot checks of Planners and Learning Logs 
Overview of tracking across the school/department 
Departmental Review 

 

Who will do this? 
 
 
 
SMT, Guidance 
SMT/PT 
SMT link with PT 

 
Expected Resource Needs 

 SEEMIS training 

 INSET day and Departmental time 

 
Ongoing review/evaluation 
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In depth action plan 
Date started: tbc – once SEEMiS ground work and GLOW Profiles in place 

 
Development project title: Develop the role of Tutor as the Key Adult to support learners. 

 

Linked to QIs: 5.2, 5.3 
 

 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

Historically, the Guidance teacher has taken sole responsibility for all aspects of supporting learners.  Tutors have started to taken an increased role in supporting 
pupils and some have made significant steps forward in this area.  We have a whole school agreement that Tutors will take on a pupil support role with respect to 
supporting pupils to reflect on their learning.  The Guidance Team have made a start on supporting Tutors to do this, making a very clear presentation to all 
teachers at a CPD session in June 2014.  While most Tutor periods are only 8 minutes long, the 15 minute Tuesday session does provide some time to develop the 
Key Adult role.  As a school we need to clarify what we can realistically expect from teachers in the limited time available and how we can support them to develop 
this role with confidence.  

Looking outwards: 

It is clear that CFE entitlements to regular learning conversations with a key adult is only achievable if more teachers become actively involved.   

Looking Forwards: 

While there will be an initial focus on the development of S1 and S2 Tutors, steps will be taken to encourage all Tutors to become more actively involved in 
supporting learners in their Tutor groups. There is scope for S6 pupils to have a peer support role during Tutor time to allow the Tutor to engage with pupils on a 
1-1 basis.  There is scope for development of this role on a Tuesday pm once the groundwork is in place and staff are clear of their role. 

 
Criteria for success 
Pupils will engage in reflective dialogue about their learning with a key adult who can support them.  Pupils will find this supportive. 
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What are we going to do and when 
Provide Tutor folders with resources (to include individual pupil target sheets started in PSE) to allow Tutors to 
begin to engage in 1-1 dialogue about targets and progress in learning with pupils in their group. 
 
Develop the role of Tutors, under the leadership of the new Heads of House, in support of House Activities on 
Tuesday afternoons to build positive relationships as a starting point to the key adult role. 
 
Begin to develop the role of Tutors as the Key Adult to support learning once groundwork in place with 
respect to our use of SEEMIS and improved approaches to ‘learning logs’ 
 
Develop the role of S6 as Peer Supporters to give Tutors time to engage in ‘learning conversations’. 
 
Provide CPD for tutors focussed on conducting effective learning conversations 
 
Increasingly involve Tutors in planned time for working on Profiles (Tuesday afternoons) 
 
Coaching and Mentoring Training 

 

Who will do this? 
Guidance/SMCMG 
 
 
SMCMG/Heads of House 
 
 
Guidance/SMCMG 
 
 
Guidance/SMCMG/PTs 
 
SMT 
 
SMT-IC 
 
(In House Delivery + external courses) 

 
Monitoring and evaluation procedures (evidence of success)  
 (How are we going to do this and when?) 
 (How will you measure improvement) 
(What is your starting point?) 
 
Review Target Sheets in Tutor folders 
 
Feedback from Pupils and Tutors through various focus groups 

 

Who will do this? 
 
 
 
 
Guidance/SMT 
 
SMT(SMCMG) 
 

 

Expected Resource Needs 
 Tutor Folders and resources 

 CPD resources 

 Resources for S6 Peer Supporters 

 
Ongoing review/evaluation 
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In depth action plan 
Date started: August 2014 

 
Development project title: Continue to develop the curriculum to ensure appropriate pathways and transition from 
BGE to the Senior Phase and beyond.  

 

Linked to QIs: 5.1, 5.2 
 

 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

School curriculum for BGE and Senior Phase in line with National entitlements and Highland Council steer in most aspects.  Courses at National and Higher levels 
meet the needs of pupils however development work for the new Higher and Advanced Higher is now a priority. 

Progression pathways used with pupils from S3 to plan transition into and through the Senior Phase. 

Interdisciplinary Learning and Outdoor Learning entitlements embedded in curriculum S1-S3 and with some opportunities provided in the Senior Phase, mainly 
through Tuesday pm programme. 

Personalisation and choice built into S3 curriculum with limited options and a structure in place to ensure all pupils can experience all curricular areas until the end 
of S3. 

Assessment of Significant Aspects of Learning through BGE is at a very early stage of development and needs to be developed. 

Work needs to be done to better identify appropriate levels of study for the start of the Senior Phase now that more is known about the requirements of the new 
National Qualifications. 

Many pupils take on leadership roles and volunteer work in school and beyond however we need to look to better ways to recognise such achievements. 

Looking outwards: 

Sharing Standards at BGE, Significant Aspects of Learning for BGE 

Looking Forwards: 

Departments will continue to develop National courses with the new Higher and Advanced Highers now being a priority. 

Departments will embed assessment of Significant Aspects of Learning into BGE courses  

Curriculum for RMPS in the Senior Phase, to be delivered through Tuesday pm programme, needs to be developed 

Leadership opportunities and volunteering, with recognition of wider achievement, will be developed further through the Senior Phase 
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Criteria for success 
Senior Phase courses ready when required and meet the needs of learners 
Teachers can provide clear advice on appropriate levels of study for the Senior Phase based on appropriate assessment of Significant Aspects of Learning 
embedded into BGE courses 
A plan for RMPS provision for the Senior Phase has been developed 
A strategy for recognition of wider achievement, particularly in relation to leadership and volunteering has been developed 

 

 

What are we going to do and when 
Development of courses for new qualifications as appropriate 
 
 
Identification of Significant Aspects of Learning and assessment criteria for BGE courses and embed into 
courses from S1-3 as appropriate 
 
Develop a plan for the delivery of RMPS in the Senior Phase through the use of Tuesday pm programme.  
Begin to deliver the plan. 
 
Consider different options with respect to recognition of wider achievement and make informed decisions 
about which approaches best suit GGS 
 

Who will do this? 
PTs with support of Department staff 
DEPT ACTION PLAN 
 
PTs and teachers, in liaison with CADOs, other 
schools, Primary schools 

 
SSMOB  
 
 
SMT, Guidance, SSRK, School Captains 

 
Monitoring and evaluation procedures (evidence of success)  
 (How are we going to do this and when?) 
 (How will you measure improvement) 
(What is your starting point?) 
Departmental Reviews 
Pupil Focus Groups 

 

Who will do this? 
 
 
 
SMT links with PTs 
SMT, Guidance 

 
Expected Resource Needs 
tbc 

 
Ongoing review/evaluation 
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In depth action plan 
Date started: August 2014 

 
Development project title: Continue to develop literacy and numeracy to ensure a progressive curriculum from 
primary school through to the Senior Phase. 

 

Linked to QIs: 5.1, 5.3 
 

 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

The remit of Principal Teachers of English and Mathematics include a responsibility for the development of literacy and numeracy as a responsibility of all teachers.  
Both have been working with our feeder primaries and with others in the school to agree action plans to improve progression from primary school and to support 
subject teachers with their responsibility for the development of literacy and numeracy in their subject area.  Whole school CPD has taken place and has provided 
a good basis on which to build.  A Numeracy guide has been produced by the Numeracy group and shared with all staff and primary schools.  Teachers across all 
subject areas are increasingly making reference to the development of literacy and numeracy in course development for BGE.  Excellent examples of 
interdisciplinary work involving literacy or numeracy are emerging through the Tuesday pm programme including such projects as the John Muir Awards, the MAD 
Project, YPI, Famous Mathematicians, Weights and Measures with Technology and Home Economics.  

Looking outwards: 

At this point we recognise the need to improve assessment against significant aspects of learning to support recognition of achievement particularly in relation to 
skills development.   

Looking Forwards: 

Continued development which enables all staff to confidently support the development of literacy and numeracy as appropriate to their discipline.   A coherent 
curriculum for progression in literacy and numeracy, with appropriate assessment and recording of key aspects of learning through the BGE from Primary through 
to the end of S3 is developed. 

 
Criteria for success 
Continued, jointly planned development for literacy and numeracy with primary schools to share standards and improve progression 
Continued development of literacy and numeracy as a responsibility of all, led by the relevant PTs 
Reference to the development of literacy and numeracy continues to build as BGE courses are reviewed and developed. 
Pupils are aware of targets and achievements in literacy and numeracy. 
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What are we going to do and when 
PTs English and Mathematics, continue to work directly with relevant Primary staff to support improved 
progression and sharing standards in literacy and numeracy. 

PTs of all subject areas, in consultation with department staff, ensure appropriate consideration is given to the 
development of literacy and numeracy as appropriate to course development through the BGE, taking account 
of advice and resources provided by PTs English and Mathematics 

Teachers of English and Mathematics share learning targets for literacy and numeracy with teachers across all 
subject areas. 

Teachers in all subject areas take appropriate opportunities to support learning towards targets in literacy and 
numeracy 

Development of the use of Literacy Tool Box – involved in Highland Pilot 

Who will do this? 
PTs English, Mathematics (ACTION PLANS) 
 
 
Subject PTs, subject teachers 
 
 
English, Mathematics teachers led by PTs 
 
 
All teachers  
 
SFL + English initially 

 
Monitoring and evaluation procedures (evidence of success)  
(How are we going to do this and when?) 
(How will you measure improvement) 
(What is your starting point?) 
Departmental reviews – focus on impact of developments related to literacy and numeracy 
Pupil jotters 
Pupil focus groups 
Teacher focus groups 

 

Who will do this? 
 
 
 
SMT with PTs 
SMT, PTs 
SMT, PTs English/Mathematics 
SMT 

 
Expected Resource Needs 
tbc 

 

Ongoing review/evaluation 
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In depth action plan 
Date started 

 
Development project title: Further develop a culture and associated systems that fully utilise qualitative self-
evaluation with the focus on improving outcomes for all learners 

Linked to QIs:  5.9 
 

 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

Some very good examples of strong self-evaluation in the school but this is still patchy with no over-arching model that encompasses it.  Opportunities for sharing 
practice are positive but more needs to be done to ensure suggested next steps are followed up consistently.  School calendar, while useful, was overly ambitious 
given other pressures. Survey about learning experiences with S2 two sessions ago provided very useful information but changes in SMT meant that there was no 
capacity to follow that up last session.  While direct observation at a range of different levels takes place often, this is not systematic and there is no follow up.   
While there are direct links between school and departmental self-evaluation and the School Improvement Plan, the evidence on which departmental self-
evaluation is based is variable across the school. This area was identified as I need of improvement by HMIE and while our systems are now much improved, a 
significant amount of work still needs to be done in this area to ensure consistency across the school.  Attempts to develop this were hindered by SMT changes 
and workload pressures related to issues with implementation of new qualifications.  

Looking outwards: 

Authority guidance, which now incorporates clear guidance on Direct Observation which will help ensure an impact on learning.  PRD and professional update 
require teachers to be more proactive and provide evidence of self-reflection and professional learning. 

Looking Forwards: 

Need to move towards a consistent, shared cycle of improvement.  School self-evaluation at departmental and individual pupil level needs to be more consistent 
and robust.  Individual PRD should feed into school self-evaluation and improvement planning.  

 

Criteria for success 
Agreed QA calendar is used as a basis for school and departmental self-evaluation  
All teachers engage with CPD related to agreed whole school focus to improve the quality of learning (currently quality feedback to improve learning), reflect on 
and set personal targets to improve practice.   
Teacher learning communities are established to consider and share guidance and research with respect to focus area 
Direct observations are regular, systematic and focus on approaches to improve learning. 
Annual department reviews are informative and based on robust departmental self-evaluation which identifies strengths and areas for development 
Pupil feedback is used to inform school and departmental evaluation and pupils are made aware that their feedback is valued and has led to action e.g. through 
the use of ‘you said – we did statements’. 
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What are we going to do and when 
Review QA calendar and clarify expectations of departments 
 
Clarify expectations with respect to Direct Observation by SMT and PTs 
 
Provide CPD to support PRD and professional update 
 
Review template for departmental reviews and reports 
 
Conduct surveys of learning experiences (S2 and S5) 
 
Identify departmental approaches to gathering feedback from pupils on the quality of their learning 
experiences 
 
Inform pupils of action to follow feedback (You said – we did – or agreed alternative 

Who will do this? 
SMT – discuss at HODs 
 
SMT – discuss at HODs 
 
SMT-RR 
 
SMT-IC 
 
SMT 
 
PTs subject 
 
 
SMT + PTs subject 
 

 
Monitoring and evaluation procedures (evidence of success)  
 (How are we going to do this and when?) 
 (How will you measure improvement) 
(What is your starting point?) 
Review evidence provided through departmental reviews, pupil surveys, records of direct observations, pupil 
focus groups 

Who will do this? 
 
 
 
SMT + QIO 

 

Expected Resource Needs 
 

 
Ongoing review/evaluation 
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In depth action plan 
Date started: August 2014 

 
Development project title: Develop the use of SEEMIS to maximise its potential to support learning 

Linked to QIs: 2.1 
 

 
What difference will it make for learners? (why are we taking this forward?) 
Looking inwards: 

The school has made full use of e1 MIS system and all staff are competent in the use of e1 to record attendance, to record attainment and report to parents and to 
record monitoring incidents and positive achievement.  An initial awareness raising session has already been provided to staff. CPD for SMT took place in early 
August to allow us to begin to review policies on managing behaviour and recording achievements. 

Looking outwards: 

The SEEMIS front end, for teacher use is more user friendly than e1 so teachers should have no problem making the transition to the new system.  The SEEMIS 
tracking system is limited in comparison with the potential scope with e1, but there are positives to the system which will certainly make it more easy to use 
effectively in an ongoing way by teachers and as a monitoring tool by those with a monitoring and tracking role.   The authority expect that attendance will be 
registered for all pupils across Highland on a period by period basis.  The system sees all registration periods are statutory. 

Looking Forwards: 

CPD for all staff will take place on Monday 18 August to provide an overview of the teacher screen and how it will be used in the school.  CPD for office and SMT 
will take place from 1 September to 12 September and on other dates related to specific aspects of the system. The school should go live on the new system on 
Monday 8 September if migration works well.  Time will be required by office staff to ensure validity of data held in e1 prior to migration and for double entry 
during the week of migration.  In advance of the introduction of the new system, we need to review policies on monitoring behaviour and achievements as well as 
tracking and reporting as an immediate priority and ensure the system is set up in line with our plans. 

 

Criteria for success 
All staff feel confident in the use of the SEEMIS system and use it effectively for period by period registration from day 1 
Policies with respect to behaviour management, recording of wider achievement, monitoring, tracking and reporting have been reviewed to take account of the 
new MIS system and the system has been set up to allow staff to implement the revised policies effectively. 
SMT, Guidance and office staff review available reports and establish effective systems to analyse data in a systematic way which leads to positive outcomes and 
improved learning.  
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What are we going to do and when 
Full staff CPD – Monday 18 August 
 
SMT and Office training – from 1 Sept to 12 Sept 
 
SMT work late on Friday 5 September to ensure staff permissions set up ready for full access on Monday 
 
Individual support for teachers and lunchtime/twilight sessions on request 
 
Use of SEEMIS for period by period registration from Monday 8 August (assuming we go live that day) 
 

Who will do this? 
Yvonne Cairns 
 
SEEMIS + Yvonne Cairns 
 
SMT 
 
SMT 
 
All Teachers, LSAs 

 
Monitoring and evaluation procedures (evidence of success)   
(How are we going to do this and when?) 
(How will you measure improvement) 
(What is your starting point?) 
Overview of period by period registration 
Feedback from individual staff and departments 
Feedback from HODs 

Who will do this? 
 
 
 
SMT-IC + Office (DG) 
SMT with linked departments 
SMT-IC 

 

 
Expected Resource Needs 
Planned time at INSET 

Provision of Lunchtime or twilight sessions if requested 

System manuals as appropriate 

 
Ongoing review/evaluation 
Ongoing review and development as we get to know the system are review policies to maximise its potential 
 

 
 
 


